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Summary

Because of the uneven flow of students from vanious racial/ethnic
groups through the gher education system, in 1988 the Gover-
nor and Legslature directed the Commussion to deterrmune the fea-
sibility of assessing campus climate, or the “formal and informal
environment — both nstitutional and commumnity-based — i which
individuals learn, teach, work, and live in a postsecondary setting
In its 1992 report, Assessing Campus Climate. Feasibility of De-
veloping an Educational Equity Assessment System, the Commis-
sion recommended that “every Califorrua college and university
should plan, develop, and implement an assessment of its campus
chmate that 1s appropnate to 1ts own institutional mussions and val-
ues ” Moreover, the Commission stated its intention to analyze
the progress made by the systems in implementing 1ts recommen-
dations on campus climate self-assessment

In this document, the Commussion staff discusses and reproduces
reports from the Califorma Community Colleges, the California
State University, the University of Califorma, and the Association
of Independent Califorma Colleges and Umiversities regarding the
progress of their institutions m carrying out the Comnussion’s
recommendation The staffindicates that campuses are developing
aculture of evidence — evenin a time of constrained fiscal resources
— about the effects that their environment has on the expenences
oftheir students, particularly as those expenencesrelate to students’
movement through the educational system

The staff points out that although these resuits are encouraging as
a first step, only time will reveal whether the knowledge and under-
standing gamed through these assessments translate into actions
that result 1n greater educational equity on campuses

The Educational Policy and Programs Commuttee of the Comnus-
sion discussed this report at its meeting of April 18, 1994 Addi-
tional copies of the report may be obtained from the Commussion
at Suite 500, 1303 J Street, Sacramento, Califormia 95814-2938,
telephone (916) 445-7933
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Progress on College and University
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Califorma’s higher education system, 1n 1988 the Governor and Legislature enact-
ed Assembly Bill 4071 (Vasconcellos) This law directed the Postsecondary Edu-
cation Commussion to study the feasibility of developing an “educational equity
assessment system,” with the purpose of assessing

B ECAUSE of the uneven flow of students from various racial/ethnic groups through

institutional policies, programs, practices, attitudes, and expectations that
are conducive to, and serve to encourage the achievement of appropnate
educational goals by all students at the institutions, m particular women
and students from munority groups traditionally underrepresented in higher
education

In today’s parlance, this constellation of factors constitutes the “campus climate”
of a college or university, which the Commussion defines as “the formal and infor-
mal environment -- both institutional and community-based -- 1n which individuals
learn, teach, work, and live in a postsecondary setting” (1992, p 2) In thus sense,
the assessment of campus climate centers on gaming an understanding of institu-
tional participants’ percepiions of thewr experiences 1n an educational milieu

Based on information gathered from over a thousand students, faculty, and staffin
California’s colleges and universities through questtonnaire surveys, interviews,
and focus-group meetings, the Commission set forth 1ts findings and recommen-
dations responding to AB 4071 1n 1ts January 1992 report, Assessing Campus
Climate. Feastbility of Developing an Educational Equity Assessment System In
that document, the Commission concluded that the assessment of campus climate
15 not only feasible, 1t is crucial if institutions are to make progress in achieving the
State’s educational equity goals Therefore the Commussion’s first recommenda-
tion was that “every California college and university should plan, develop, and
implement an assessment of its campus climate that 1s appropnate to 1ts own nsti-
tutional mission and values” (p 27)

Two essential facets of this recommendation may seem antithetical but are not on
closer examunation On the one hand, 1t 1s both prescriptive and unequivocal in
stating that a// campuses should engage 1n institutional self-assessment of their
own climate, but on the other, it is deliberately non-prescriptive about the process
or manner by which campuses should undertake this self-assessment, in recogni-
tion and appreciation of differences in institutional values, mussions, and modes of
operation In essence, then, the prescriptiveness refers to the necessity to conduct
self assessments but not to the way in which they are conducted
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As 1ts final recommendation from this study, the Commussion stated that “the state-
wide offices of the higher education sectors should develop a plan to inform the
State of their progress in implementing the recommendations from this study

On the basis of the schedules described in these plans, the Commussion will pre-
pare an analysis of progress made in implementing self-assessments of campus cli-
mate throughout California for the Governor and Legislature” (p 31) This present
report constitutes that analysis

As s evident from the report of the Chancellor’s Office of the California Commu-
nity Colleges that 15 reproduced in Appendix A below, the Community Colleges
view the assessment of campus climate within the context of the development and
implementation of student equity policies and plans In September 1992, the Board
of Governors of the community college system directed each college to develop,
through broad-based institutional consultation, a student equity plan for submus-
sion to the Chancellor’s Office by December 1993 The Chancellor’s Office is
beginning to receive these plans, and its staff expects that most of them will incor-
porate assessment of campus climate as one strategy to identify institutional needs
and develop actions to address those needs

Despite the lack of specific information in the report of the Chancellor’s Office on
the progress of each college in assessing its campus chimate, the Commission staff
1s aware of a number of activities related to campus climate assessments among
some California colleges

¢ At least one community college -- Rancho Santiago, in Orange County -- has
completed a comprehensive study of its campus climate

* Six community colleges have applied as a consortium for support from the fed-
eral Fund for the Improvement of Postsecondary Education to assess their cam-
pus climate, particularly as 1t relates to student learming,

* Colleges seeking support from the California Community Colleges’ Underrep-
resented Student Special Project Fund in both the 1993 and 1994 competitions
were encouraged to include in their proposed activities an assessment of cam-
pus climate, and at least four institutions indicated their intention to either com-
plete or imtiate such an assessment,

. Communitf college institutional researchers have included the topic of campus
climate assessment in their statewide Research Group conference agendas for
the last two years, and

¢ The annual Chancellor’s Office “Mega” Conference and its Matriculation Pro-
gram Conferences have included presentations on the importance of campus
climate assessment

In summary, documentation of specific progress being made by commumnty col-
leges in implementing assessments of their campus climates 1s unavailable except
for Rancho Santiago College However, the Commussion expects that the forth-
coming student equity plans from each commumity college will describe proposed
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self-assessment activities, coupled with descriptions of past and current activities
exclusive of the new student equity imtiative  If thus occurs, those plans will offer
evidence that the community colleges recognize the importance of campus chmate
assessment and are planning to institutionalize that recognition 1n their compre-
hensive plans to achieve educational equity

In October 1990, the California State University’s Trustees received a report, Cam-
pus Climate: Toward Appreciating Diversity, prepared by a panel of specialists
on the topic, which contained a set of comprehensive recommendations, including
one that “each campus should conduct an m-depth study of campus climate at
least every three years” (p 7) After much discussion, the Trustees adopted that
report and its recommendations, which were consistent with those of the Com-
mission in 1ts own 1992 report  That early leadershup by the State University’s
systemwide officials and governing board in support of the assessment of campus
climate 1s clearly reflected in the substance and comprehensiveness of the State
University’s recent report to the Commussion on this topic -- a summary of which
is contained 1n Appendix B of this document That report indicates this progress

¢ Four of the 20 State University campuses -- Dominguez Hills, Sacramento, San
Jose, and Sonoma -- have completed mayor portions, if not all, of their campus
chmate assessments,

* The remaining sixteen campuses are 1n various stages of planning for their cam-
pus chmate assessments, with most anticipating implementation of at least a
first phase during the 1993-94 academuc year,

* Eleven of the campuses have tied their campus climate assessment activities to
the self-study required for the reaffirmation of their accreditation by the West-
ern Association of Schools and Colleges (WASC) -- a relationship that the Com-
mission promoted throughout its study of campus climate,

¢ The campuses are implementing their assessments by using various method-
ological and information-gathening strategies, either singularly or in combina-
tion, including

Focus-group discussions,

Review of existing documents and information (program reviews, general edu-
cation reviews, reports of offensive incidents, etc ),

Specially designed surveys of students, faculty, staff, and/or admunistrators, and

Surveys currently admistered on campus for other purposes, including the
Amencan Council on Education’s Cooperative Interinstitutional Research Pro-
gram (CIRP) Freshman Survey, and the State University’s own Student Needs
and Prionties Survey (SNAPS), Survey of Seniors, and Educational Equity Pro-
gram Assessment,

¢ Campus committees formed to monitor the assessment process and implement
recommendations arising from it include a representative cross-section of cam-
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pus participants, with admunistrative responsibility usually under the auspices of
the campus’ student services division,

* By using existing documents and routinely administered information-gathenng
processes as well as new techniques for assessing campus climate, the campus-
es appear to have reduced the resources required to conduct these assessments,
and

* Some campuses have demonstrated particular ingenuity 1n their activities --
among them, Dominguez Hills, which incorporated the development, admums-
tration, and analysis of its student survey into a class project By so doing, the
campus turned an admunistrative task into a learning experience whereby stu-
dents discovered first-hand the vicissitudes of social science research and, in the
process, reduced its resource requirements for the project

In summary, the State Unversity’s Trustees, systemwide officials, and campus
admumustrators have all displayed a strong commutment to the assessment of cam-
pus climate both n their policy declarations and implementing actions In this
sense, the State University’s actions are consistent with another Commussion rec-
ommendation on campus climate assessment (p 30)

The State’s igher education leaders should establish a policy and develop
incentives, as appropriate and necessary, that encourage colleges and uni-
versities to conduct self-assessments of their campus climate on a peniodic
basis

The reports from the State University’s campuses provide evidence that they are
giving thoughtful consideration to the research issues, political consequences, and
potential outcomes mnvolved n assessing campus climate -- all concerns that are
important to consider before conducting such appraisals The Commussion antici-
pates that the State University’s efforts in this area will ultimately reap impressive
benefits to its campuses and, most importantly, for the students who they enroll

Two campuses of the Umversity of California -- Berkeley and Los Angeles -- pio-
neered campus climate assessment activities among Califormia’s public colleges
and uruversities Berkeley’s Institute for the Study of Social Change and the Higher
Education Research Institute at UCLA conducted major studies of campus climate
at the same time as the Comnussion undertook its assessment project, and their
studies enriched and contributed sigmificantly to the Comnussion’s conclusions and
recommendations

In part because of the results from these studies at Berkeley and UCLA, the Uni-
versity established a task force to examine the ways in which 1t 1s experienced by
its participants and to recommend ways by which the University can foster a great-
er sense of commumity among its students, faculty, staff, and administrators In A
Declaration of Commurity The Report of the Umversitywide Campus Commum-
ty Task Force (1993), the task force acknowledged the importance to community
building of perceptions that campuses are places characterized by purposefulness,
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openness, discipline, justice, caring, diversity, and a celebrative atmosphere To
that end, the Declaration of Commumty both explicitly and implicitly encourages
introspection on a regular basis of the ways in which institutional participants,
especially students, expertence the campuses In particular, it urges the Universi-
ty’s campuses to focus their attention on such aspects of campus climate as the
extent and types of group membership on campus, the impact of the local commu-
nity on the campus, the internal and external factors that influence the building of
a sense of community on campus, and the identification of factors that contribute
to students’ decisions about their academic careers

In addition to discussing the task force’s Declaration, the University’s report to
the Commussion -- contained in Appendix C -- provides evidence that the Univer-
sity’s campuses are in the process of implementing the Commussion’s recommen-
dations regarding the assessment of campus chmate and engaging n regular cam-
pus self-assessment activities Currently, according to the Umiversity’s report

* Three campuses -- Riverside, San Diego, and Santa Cruz -- periodically admin-
ister surveys that reveal information about student experiences on campus,

¢ Berkeley and Riverside have established administrative mechanisms that focus
on campus climate issues,

¢+ The Berkeley, Davis, and Irvine campuses have developed policy statements
about the principles for creating and maintaining campus communities, and,

¢ All campuses report “on-going, established processes of communication that
take place between students, staff and faculty that have been institutionalized
specifically to perceive problems, identify options, and plan and initiate solu-
tions” (p 2)

In summary, both as a trailblazer and in its subsequent efforts, the University has
sought to foster an mtrospective spint among its campuses with respect to self as-
sessment Moreover, its early assessments led to more comprehensive analyses
of the expenences of students attending its campuses that culmunated 1n the Dec-
laranon of Community report  With that document as a basis for further efforts,
and the declared intention of the campuses to engage 1n appraisals of their climate
on a regular basis, the Comnussion expects that the University will use the infor-
mation gathered to develop policies, programs, and practices that enhance the feel-
ing ameng students that they are, indeed, part of “an ntellectually and socially vi-
tal campus community ”

In 1987, Stanford University embarked upon a comprehensive exploration of its
campus chmate that it documented in Building a Multiracial, Multicultural Ur-
versity Commuruty. Final Report of the Umversity Commuttee on Minority Issues
(1989) Its exploration spearheaded subsequent efforts throughout Califormia and
the nation about the importance of the ways in which students experience their
institutional mulieu and the effects of those experiences on their ultimate achieve-
ment of educational goals Equally impressive, although less publicized and thus
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influential, was Westmont College’s concurrent study of its institutional environ-
ment

Based upon these early forays into campus climate assessment by California inde-
pendent institutions, the Commission staff asked that the Association of Indepen-
dent California Colleges and Universities (AICCU) submit a progress report on its
members’ progress in implementing the Commussion’s recommendations with re-
spect to campus climate assessment The Association surveyed its 69 member
mstitutions to ascertan the extent to which they had planned and implemented
such assessments duning the last five years Thirty-seven colleges and universities,
or 54 percent of the member nstitutions, responded to the survey, which yielded
the following results, as presented in the Association’s report that 1s reproduced in
Appendix D

* Twenty institutions, or 54 percent of those responding, indicated that they had
assessed their campus climate within the last five years Ths figure does not
include either St Mary’s College or Westmont -- both of which conducted self-
assessments during that period but were not included among respondents

* Five responding institutions that have not yet conducted assessments plan to do
so in the near future When that number 1s added to the number that have
completed assessments, the proportion of Califorrua’s independent colleges and
universities that are engaging or planmng to engage in campus chmate assess-
ment grows to 68 percent

*+ Thirteen institutions plan to assess their campus chmate on a regular basis

* The majority of institutions that have completed their assessments had as one of
their foc1 the quality of campus life for students from backgrounds histonically
underrepresented 1n postsecondary education

* And the predominant approach employed to gather information has been sur-
vey methodology, with focus groups and exit interviews secondary strategies

The participation of these independent institutions in the assessment of campus cli-
mate enriches the State’s understanding of the sigmificance of campus climate both
through the results they obtain and the strategies they use to gather that informa-
tion Clearly, independent institutions are involved 1n assessment activities because
of their student-centered onientation Based upon past expenience, the Commis-
sion expects that their level of involvement in campus climate assessment will con-
tinue to grow, and much will be learned from their success in retaining and gradu-
ating students from backgrounds historically underrepresented 1n postsecondary
education

The Commission’s project on the assessment of campus climate emerged from
evidence that students from various racial/ethnic groups flow through Califorma’s
educational system at different rates, plus a sense that these differences can be
explained, at least in part, by the experiences that these different groups encounter
on their campuses The Commission viewed gaining better understanding of stu-
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dents’ perceptions of those experiences as a cntical, albeit only first, step 1n creat-
ing equitable educational environments for all students In essence, then, the Com-
mussion’s perspective is that a “culture of evidence” 1s required if the State 1s to
achieve 1ts educational equity goals, particularly as those goals relate to outcome
measures

This summary of the first set of reports from Califorma’s public higher education
systems and its independent sector provide evidence that they are making progress
in implementing the Commission’s recommendations on campus climate assess-
ment All campuses of the State University and the University of California either
have conducted or are planning to conduct campus climate assessments, and a
majority of Califorua’s independent institutions responding to a survey by the
Association of Independent Califorma Colleges and Universities indicate that they
are engaged in similar institutional self-assessments  The community colleges have
incorporated campus climate assessment withun their focus on student equity, and
only time will tell the efficacy of that approach In general, then, campuses appear
to be engaging in decidedly introspective activities and developing a culture of
evidence about the effects of their programs, policies, and practices on the expen-
ences of students at their nstitutions

It is noteworthy that this progress 1s occurning at a time of constrained fiscal re-
sources -- a time when campuses could have chosen to disregard the imperative of
making decisions based upon greater knowledge about the ways in which students
expenence therr institutions Instead, the apparent effects of the resource con-
straints have been to develop more creative and innovative means by which to
assess institutional chimates, to use existing information for this new purpose, and,
in some cases, to alter the schedule for the assessment rather than to elimunate 1t
altogether Moreover, many nstitutions have combined their response to the
Commussion’s call for campus climate assessments with that of a similar recom-
mendation from WASC and, in that way, are conducting appraisals that satisfy
multiple constituencies at the same time -- a course of action that the Commussion
advocated throughout its study

The Commission’s conclusion about the extent of progress to date in implement-
ing 1ts recommendations about campus climate assessments should not be inter-
preted as ipso facto progress toward greater educational equity, since advances
in the assessment area do not necessarily translate into advances in equity Rath-
er, the Commission concludes this report at the same point that it began its activ-
ities on campus climate -- with the conviction that assessment is a precondition
which, when coupled with institutional commitment, leadership, resources, and a
willingness to adapt to the needs and aspirations of students who bring different
learning styles and expenences to a campus, can result m educational environments
in which all students succeed, especially those from backgrounds historically un-
derrepresented in higher education Only further monitoring 1n this area wall sub-
stantiate whether the progress noted thus far leads to that ultimate goal

California Postsecondary Education Commussion 7oward an Understanding of
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CHANCELLOR'S OFFICE

CALIFORNIA COMMUNITY COLLEGES
1107 MINTH STREET

SACRAMENTO CA 93814

(?16) 4436752

COMMUNITY COLLEGE REPORT ON THE IMPLEMENTATION OF CPEC'S
RECOMMENDATIONS ON ASSESSMENT OF CAMPUS CLIMATE

Introduction

This report Is being submitted to the California Postsecondary Education
Commission in response to Recommendation 9 of the Assessing Campus
Climate Report This report includes information regerding the
progress made by the Board of Governors in mmplementing the
recommendations of this report as part of their own effort to promote
Student Equity as a system prlority

Background
In September 1992, The Board of Governors of the California Community

Colieges ndopted a student equity policy (Attachment A) responding to
Recommendation }#8 of the Assessing Campus Climate report The polley
requlres community college districts to develop a student equity plan
which is to Include detalled campus-based research for the purpose of
establishing a basis for student equity goals and to identify Institutional
barrfers. In additlon, the pian is to mnclude an assessment of Institu-
tional needs, identification of student equity goals, specified information
regarding the implementation of activities, Informetion regarding the al-
location of resources to support these efforts, and an evaluation of the
student equity plan These reporis are not due to the Chancellor's
Office until December 31, 1993 A report on the status of the
Community College's student equity efforts to the Board of Governor's
is scheduled for July, 1994

Progress
In the Spring of 1993, the Chancellor established the student equty

unit which has been located in the human resources division The
objective of the student equity unit 1s the successful oversight of the
systemwide mplementation of the Board of Governor's student equity
policy and the monioring of district student equuty plans

Community college district governing boards are required to consult
collegially with their local academc senate in developing and implement-
mg student equity plans Several community college organlzations, 1n-
cluding the Chancellor's Office have undertaken a leadership role m m-
plementing the Board of Governor's student equity policy On Febru-
ary 3, 1993, the Chancellor directed a memorandum to college Superin-
tendents and Presidents to carry out three mmediate objectives

(1) Identify district student equity contact persons,

(2) Estabhsh planning groups, which are to establish a planning
schedule, review existing plans directed at achlieving student equity,
and initiate data collection procedures for monttoring progress, and
(3) Submit a report to the Chancellor's Office on the progress it has
made in planning for student equity by July 1, 1993

_—_— ‘ ‘

T TT———
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District Contacts - To date all districts have responded to the Chancel-
lor's request by appointing a district student equlity contact person
The vast majority (66%) of personnel identified as responsible for the
development of student equity plans are student services personnel
The balance were appointed from academlc affarrs personnel ineluding,
campus faculty leaders All of the designated student equity contacts
were appointed at the Vice President, Dean, or academic senate
president level

Committee Structure/Representation - Based on an initial response from
49 districts representing 78 colleges, 45 districts have established stu-
dent equity planning committers The planning committees range In
membership from seven to twenty-eight members, averaging 15 members
overall Of the 45 districts reporting established student equity
committees, all include faculty representatives, however, only 55%
include student representatives. Locally established committees
reported already having met (33 of 45 district committees) The
committeos have begun working by reviewing existing plans,
establishing timetables and ocutlines of their student equity plan

In addition to the work undertaken by the Chancellor's Office, a
number of communlty college affiliated organizations are working with
the 107 community colleges on student equity The most recognizable
efforts are listed below

Academic Senate - The statewide Academic Senate is addressing
student equity through the work of the ad hoc committee on
student equity. The Senate recently published a document
entitled "Student Equity Guldelines for developing a Plan" and
have conducted a series of workshops in conjunction with the
Faculty Assoclation of California Community Colleges (FACCC) and
the Research Group (RG)

Associalion of California Community College Admunistrators
(ACCCA) - The ACCCA Board has designated the issue of
student equity as a high priority for its membership The
ACCCA Board has designated the drafting of a Student Equity
resource paper -

Community College League of Cabifornia {CCLC) - The League has
undertaken the role of identifymg for 1t member trustees and
CEO's successful student equity efforts through the publication of
a resource guide titled, "Successful Recruitment and Retention
Programs"

The Chancellor's Office Task Force on Faculty and Staff Diversity
and Development - The task force, the Chancellor's Office
primary vehicle for policy input of diversity and equity matters,
has been clmrg%d with developing recommendations on these
1ssues for consideration by the Commission on Innovation
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Conclusion

It is the intend of the Chancellor's Office to have all 107 community
colleges respond to Recommendation #1 of the Assessing Campus Climate
report  This.recommendation is implied in the Board of Governor's stu-
dent equity polley  As such, it 18 the intent of the Chancellor's Office
staff to assess campus climate within the parameters of the Board of
Governor's student equity policy However we will not he able to
comply with this recommendation untll the reciept of all student equity
reports which are due by December 31, 1993 The Board of Governor's
subsequent actlon will not take place until it has recieved a report on
the status of the Community College's student equity efforts scheduled
for July, 1994 At this time we find 1t difficult to establish a new
structure specifically designed to address the mplementation of the
assessment instrument of campus climate due to the insufficient staff
and resources to create a special vehicle for this purpose



APPENDIX A

12



APPENDIX B
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Campus Climate
Progress Report to CPEC

Introduction July 1993

As required by AB 4071 (Vasconsellos, 1988), the Califorrua Postsecondary
Educaton Commussion (CPEC) conducted a three-year study of “the feasibility of
developing an educational equity assessment system designed to obtain
information on the perceptions of institutional participants about their campus
chmate ” In January 1992, CPEC publshed Assessine Campus Climate which
focused on “the process, methedological issues, and educational sigrnuficance of
agsessing campus chimate ” The primary recommendation which emerged from
the report 1s that “every Califorma college and unuversity should plan, develop,
and implement an a%ss ssment of 1ts campus chmate.” This report 1s submutted 1n
response to the CPEC’s request regarding the Califorrua State Umnversity’s (CSU)
progress toward implementing the recommendations of that report

Pertinent sechions of CPEC’s report entitled “Summary, Conclusions, and
Recommendations,” offer nine conclusions and recommendations pertaining to
the CSU. The first seven recommendations are addressed to campuses and stress
the importance and feasibility of institutional self-assessment, the self-assessment
Process, the 1ssues to be assessed, and assessment participants, methodologies,
schedules and analyses The eighth recommendation urges state educational
leaders as members of governung boards, chief executive officers, officers of
academuc senates, and members of professional associations to establish policy and
develop incentives that encourage colleges and uruversities periodically to conduct
self-assessments of therr campus climates The ninth recommendation requests
statewide offices of the hugher education systems to develop a plan to inform the
State of their progress in implementing the recommendations

For a number of years, the CSU has engaged 1n efforts to address the 1ssues of
educational equity, multiculturalism and harassment These 1ssues are serious and
persistent academ:ic and adminustrative concerns because 1t 1s recogruzed that a
positive campus chmate 1s integral to the CSU’s educational mission

The CSU was one of the first institutions of hugher education to conduct a
comprehensive review of chmate on its campuses In January 1990 the chancellor
convened a panel of experts to review campus climate 1ssues, assess the adequacy of
existing system policy, and recommend any necessary modifications On January
15, 1992, the Board of Trustees adopted the Principles of Campus Commumnty
Statement recommended by the Panel (Attachment A) and requested the
chancellor and campus presidents to “take appropriate action to implement the
remaining recommendations contained 1n the panel’s report within available
resources which best fit the individual campuses ”

13



APPENDIX B

14

|
Each campus was asked'to‘ submuit a report on its progress toward conducting an
institutional self-assessment of campus climate and the findings of that assessment
(see Attachment B} Attached are copies of campus reports thusfar submutted 1n
response to thus request (Attachment C)

Analysis

All twenty campuses reported plannung, developing, and implementing a self-
assessment of campus climate through various means (1 e, surveys,
equity/diversity commuttees, workshops, etc) Campuses clearly have embraced
educational equity 1ssues and there is a high level commutment to addressing the
needs of underrepresented students. However, not surprisingly, in view of the
magrutude of the self-assessment process, most campuses reveal they are still 1n the
iitial stages of development, consultation with faculty, staff and students, and
final preparation and choosing of appropriate survey instruments and processes

CSU’s commitment to ongoing assessment of student optruons and satisfaction
levels 1s further demonstrated by the periodic Student Needs and Prionities Survey
(SNAPS), the annual educational equity progress reports to the Board of Trustees
and the recent report of the Panel of Experts on Campus Climate, Campus Clhimate.
Toward Appreciating Diversity. Systemwide, every three to five years _the CSU
admunusters the Student Needs and Priorities Survey (SNAPS) The survey
measures student perceptmns of the academuc and social environment on each
campus and identifies areps which need improvement For example, Asian
Americans have reported in the last two surveys that they are signuficantly less
satisfied with thewr educa ional experiences than are students from other ethnc
groups. The SNAPS surv y offers systematic evidence on the topic of campus
chmate In 1994, additional questions will be added to SNAPS to better assess
campus clumate 1ssues. ‘

Other surveys presently admirustered on individual campuses include college
student surveys, freshmen/semor surveys, and faculty surveys The surveys
include 1tems on the number, types and location of racial inadents, diversity and
sexual harassment

In 1985, the CSU chancellor established the systemwide Educational Equty
Advisory Commuttee to review information about the mission, hustory, scope and
level of effectiveness of the CSU’s existing educational equity programs The
committee 15 also charged with responsibility to review and recommend policies
and procedures which w1l maximze the attraction, retention and graduation of
underrepresented groups and report its progress annually to the Board of Trustees

In additon, campuses indicate they will be making concerted efforts to improve the
distribution of educational equity information to students, faculty and staff For
example, 1n fall 1993 Chico will distribute its first annual Educational Equity
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Review to all campus personnel and targeted community members Ths review
will spothight various campus programs and increase general awareness of
achvities and services provided by CSU, Chico At CSU, Long Beach the new
multicultural center, through publication of newsletters, monographs, books and
journal articles, will be discussing and raising 1ssues germane to the multicultural
nature of its campus and commumty

Two CSU campuses (Long Beach and Fresno) participated 1n a pilot project iutiated
by the Western Association of Schools and Colleges (WASC) titled “Dialogues for
Diversity ” The symposium format consisted of speakers and group workshops
utihzing scenarios from the workbook developed by the WASC Diversity Team

As called for in Recommendation #2, each campus 1s attempting to develop a
comprehensive assessment process with clearly stated goals and objectives Specific
goals and objectives identified by individual campuses were

e  Provide practical jgmdelmes, strategies and wnsight for dealing with intolerant
behavior and speech

¢ Enhance programs to increase knowledge, sensitivity and awareness of all
members of the campus community regarding culture.
Establish ongoing groups with faculty and students to discuss curriculum.
Develop methods to assess periodically the philosophues related to campus
chimate.

*  Utilize exasting program review information and mecharusms to address
weaknesses or areas of concern.
Attract, retain and graduate a lughly diverse student body

*  Recruit, retain a diverse faculty and employ staff reflechng the diversity of the
community

The Panel of Experts report 1s an important component of CSU’s plan for future
action and responds directly to the CPEC report’s recommendation #6 One of the
recommendations contained in that report urges each campus to conduct an in-
depth self-assessment of campus chimate at least every three years

In response to Recommendation 3 whuch states that “Every college or uruversity
should develop an assessment that 15 comprehensive and inclusive with respect to
the mulhpliaity of factors that comprise 1ts campus climate,” twenty campuses have
created either a spec1a} comumission, commuttee, or task force to assess the 1ssue of
campus climate Mosi of these commuttees have been charged by the campus
president to examine the state of human relations on the campus, design programs
to increase the sensitivity of students, faculty and staff, and develop a systematic
approach to reporting incadents and mornutoning their resolution It 1s particularly
evident at the Chuco, Fresno, Los Angeles, Pomona and San Francisco campuses
where commuttees have been established for several years charged with
responsibility for developing a campus plan and oversight responsibility for
assessing program and school progress in implementing 1ts goals.

n
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In response to Recommendation #4 which states that “Every college or university
should 1include 1n 1ts assessment the experiences of students, faculty, staff, and
admuinistrators,” campuses have established working relationships across all areas
of the uruversity, thus achieving a shared responsibility for implementing an
assessment of climate Commuttees and/or task forces permit all members of the
campus commurty, including admurustrators, faculty, staff and students, to
participate 1n assessing and promoting a posthve campus climate Campuses
enable minonity students to participate in a comprehensive effort to assess and
improve both the climate and opporturuties for underrepresented groups For
example, the campus commuttee for educational equity at CSU, Hayward, assessed
the experiences of a selected group of students of color and concluded that “the
student participants did not feel safe 1n discussing their on-campus experiences
with uruversity adminustrators or academic department chairs “ CSU, Fresno in
assessment of 1ts chimate observed that first year minority retention rates were low
and a low number of munority students are prepared to enter graduate or
professional schools. In addressing these problems, the campus plans to enhance
faculty development programs focusing on the needs of diverse students and to
improve the support system for underrepresented groups

System Plan for Reporting Progress on Self-Assessment of Campus Climate

In accordance with Recommendahon #9, the CSU has established policies and

, developed mncentives to inform the State of their progress in implementing the

recommendations contained in CPEC’s report Listed below are the CSU’s plans to
inform the State of its progress in implementing the recommendations

¢  February 1993—campi1.ses asked to submit report by May 17, 1993 on progress
toward establishing periodic campus self-assessment of campus climate

*  July 1993—subnussion of campus progress reports to CPEC.

*  Fall 1993--campuses will complete preparation and distribute survey
instruments and implement other plans for assessment of campus climate

*  Spring 1994--CSU will conduct systemwide SNAPS survey

¢ Fall 1994--results of SNAPS survey will be available |

¢  The CSU will penodlcally inform CPEC of progress as campuses proceed with

development and 1mp]ementat10n of their respective self-assessment of
campus chimate We ‘anticipate that reports will be filed with CPEC at least
every three years, with next report to CPEC sometime during 1995
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Conclusion

The assessment of campus climate 15 continung  CSU campuses have established a
variety of programs, policies and procedures dealing with 1ssues of educational
equity, harassment, discrimination and multicultural education 1n an effort to
provide excellence for a diverse society

While many campuses are still in the iratial phase of climate assessment, campus
reports reflect significant progress in establishing and maintaining continuing self-
assessment of campus chimate Campuses are developing and utilizing varied
vehucles to increase awareness of intolerant or msensitive behavior and ways to
prevent it through public forums, workshops and symposia Campuses have
formed commuttees and/or diversity groups to morutor campus chmates and make
appropriate recommendations to the Board of Trustees, augmented curriculum to
include a wider array of multicultural educaton, established multicultural centers
that promote special celebrations related to Cinco de Mayo, Black History Month,
Cultural Awareness Week, and, sponsor student, faculty and staff development
programs which foster an understanding and appreciation of cultural diversity and
promote academic excellence. Ongoing assessment of campus climate will indicate
the extent to which these efforts are effective and guide the improvement of these
efforts.
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August 27, 1993

D¢. Warren H. Fax, Executive Director
Califormia Possecondary Education Commussion
1303 J Street, 5th Floor

Sacramento, CA 95814.3985

Dear Werren:

1 sm wniing to apprisc you of the status of activity within the University system around the 1ssuc
of campus chmate This is 10 response 1o the final recommendation of your report entitled
"Assessing Campus Climate: Feasibihty of Developing an Educational Equity Assessment
System,” and detatled in|your Jenuary 27 letter to President Peltason.

Ax 1mportant recent eveat o occur 1o the area of campus chimate i the completion and relesse of
8 Umversity docurment entitled A Declaration of Community: Repor: of the Universitywide

C Community Task Force. This report is the result of a systemwide commiitec esiablished
to a s the topic of campus commumty and its effect on students, staff and faculty. The
report’s abstract 18 printed here in 1S entirety

A Declaration ofiC ommunity: The Report of the Universuywide Campus Communsty Task
Force, representingthe culmipation of more than two years of work by s University of
California Task Force of faculty, siaff, and students, establishes a framework upon which
a common understanding and appreciation for the concept of a campus community may be
constructed. The Report describes seven principles that should be used to assess the state
of community at the Uaiversity. These pnncipies, denived from the core values which
define and sustain the Universily, dehincate both the individual’s rights and responsibilities
that flow from being a member of the campus community, as well as define the
community’s obhgations to s members. Using the seven principles of community, the
Task Force examned many of the central 1ssues affecting the Universily commumity,
icleding diversity and affinnative action, campus safety, and campus inlergroup
dynamics Moreover, the Task Force developed a research agenda to study further the
variables that may Effecl the Umversity commumity. A set of wide-ranging
recommendations ajso are presented in the Repors. Among these recommendatons, and
perhaps most :mportant, 18 a call for individual campuses w0 cxtend the findings of A
Declaranon of Communuity by establishing campus-specific committees charged with
sustaiming and enhancing their own Jocal campus communities.

- .
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Dr. Warren H Fox, Executive Director
Page 2
August 27, 1993

It is our expectation that this document will serve as the basis for discussions and :nihiatives on
all campuses to sustain and enhance community throughout the University.

' Ialso am plessed to report that each of the campuses, when asked if they would be engaging in
regular campus self-assessment acuvities, indicated that they would Descriptions of related
activities provided by the campuses contain a range of efforts including:

ongoing programs (such as the cross-cultural cepters at Davis and lrv'm:)?

the 15suance of community-related statements (such as Davis’s and Irvine's Principles of
Community, Berkeley's Respect and Cuvility in the Campus Community, and the Academic
Senate’s Statement on a Fair and Open Academic Envirownent),

peniodic on-going reviews and surveys (such as Riverside’s ACT Survey on Campus Chmase,
San Diego’s College Swudem: Experiences Questonnaire, and Santa Cruz’s The UCSC Academuc
and Socual Climate), '

administrative mechamsms (such as Berkeley’s Student Life Working Group
and the Chanceilor’s Multicultural Relations Committee at Riverside).

|
large-scale self-assessments (such as those conducted at Berkeley and Los Angeles, extensively
described 10 your report), laod, perhaps most important,

dh—gomg, established procestes of communication that take place between students, staff and
faculty that have been mstitetionahized specifically o perceive problems, Wentify options and
plan and initiate solutons,

If you would like funher information, piease contact Assistant Vice President Galligan: at (510)
987-9518. 1

Sincerely,

| \ “\

Walter E. Massey

Enclosore

CC.

President Peitason .
Assistant Vice President Galligan
Assistant Vice President Justus
Vice Chancellors for Student Affairs,
Undergraduate Affans and Enroliment Management
Director Aldaco

—___Director Casullo-Robson
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MEMO
March 17, 1994
To Penny ‘Edgert, Assistant Director, Academic Programs and Policy,
CPEC
From: Juan C. Yruquez, Vice President, Research and Information Services
Re: Results of AICCU Questionnaire on Campus Chimate

Attached are the results of AICCU's Questionnaire on Assessment of Campus
Climate. The questionnaire was sent to all 69 members of AICCU in January of
1994. We received 37 responses for a 54% response rate. Of the 37 responses, 20
campuses reported that they have conducted a campus assessment 1n the past five
years Nine (9) of these 20 campuses indicated that a pnmary focus of their
assessment was on the quality of campus life for ethnic manonities.* Thirteen (13)
of these 20 campuses freported that they plan to do addibonal peniodic assessments
in the future Of the 15 campuses who reported that they have not conducted a
campus assessment within the past 5 years, 5 indicated that they plan to do so in the
near future. Thus, of the 37 campuses who responded to the AICCU Questionnaire
on Assessment of Campus Chmate, 25 have recently conducted or plan to conduct
a formal assessment of their campus chimate. I believe this encouraging figure, 15 in
part, a tesumony to the good work done by CPEC to bring campus climate to the
forefront of how we 1n Califorma determine whether or not we are meeting the
needs of our diverse student body

Please note, a copy of the questionnaire is enclosed as Attachment A. Attachment B
provides a summary of each campus response 1o the questionnaire. Attachment C
contains copies of three campus reports sent 1n to AICCU as a result of our
Quesuonnare Attachment D contains a summary of campus climate mtauves and
programs compiled from sources other than the questionnaure.

I hope that this memorandum and the attached materals enable you to complete
your report to the Commussion within the generous ume-frame you have
established. I thank you for your patience and for going the extrz mule to allow
AICCU to report on campus chimate activity 1n our sector

*Whule the other 11 campuses did not note that the quality of Life for ethnic
munonties was a primary focus of their assessments, this does not preclude the
likelihood that the quality of Iife for ethnic minonties was at least touched upon 1n
their assessment processes,

Attachments |

APPENDIX D
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ATTACHMENT A
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Institution: !

Name:

Title: Phone:

L

Fax:

1a) Within the past five years (1989-93), has your campus conducted an assessment
of its own campus climate?

Yes | No

1b) If yes to question 1a, was a primary focus of the assessment on underrepresented
groups?

Yes | No

2a) Ifyesto queiti n 12 or 1b, briefly describe the process. Highlight the timeline,
What kinds of activities were used (or are being used ) {0 assess campus climate
{(e.g., surveys, focus groups, exit interviews, etc.) 7

+

2b) Which of the activities described above have yielded the most usefyl
information about your campus climate?
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(if available, please attach a copy of your most recent report on campus chimate
assessment efforis/activities .)

2¢) Does your campus plan to engage in periodic assessments of its campus climate?
Yes ' No

If yes, how oflen?

3} If no to question 1a or 1hb, does your campus plan Lo conduct a campus climate
assessment in the near future?

Yes ‘ No

If yes, when? |

Please return or fax this survey by Friday, February 11, 1994. Send to:

Juan C. Ymguez
Vice President, Research & Information Services
Association of Independent Califorma Colleges & Universites
1100 Eleventh Street, Swite 315
Sacramento, CA 95814
Fax 916/446-7948

Thank You!!!
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CALIFORNIA POSTSECONDARY EDUCATION COMMISSION

THE Califormia Postsecondary Education Commnus-
sion 1s a citizen board established m 1974 by the Leg-
islature and Governor to coordinate the efforts of
Califormia’s colleges and umversities and to provide
mdependent, non-partisan policy analysis and recom-
mendations to the Governor and Legislature

Members of the Commission

The Commussion consists of 17 members Nine rep-
resent the general public, with three each appomnted
for six-year terms by the Governor, the Senate Rules
Commuttee, and the Speaker of the Assembly Six
others represent the major segments of postsecondary
education in Califorma Two student members are
appointed by the Governor

As of Apnl 1995, the Commussioners representing the
general public are

Henry Der, San Francisco, Chair

Guillermo Rodniguez, It , San Francisco, Fice

Chatr

Elaine Alquist, Santa Clara

Mim Andelson, Los Angeles

C Thomas Dean, Long Beach

Jeffrey I Marston, San Diego

Melinda G Wilson, Torrance

Linda ] Wong, Los Angeles

Ellen F Wnght, Saratoga

Representatives of the segments are

Roy T Brophy, Fair Oaks, appownted by
the Regents of the Umiversity of Califorma,

Yvonne W. Larsen, San Diego, appointed
by the Cabforma State Board of Education,

Alice Petrossian, Glendale, appointed by
the Board of Governors of the Califormia

Commumity Colleges,

Ted ] Saenger, San Francisco, appomted by
the Trustees of the Californza State Unmiversity,

Kyhl Smeby, Pasadena, appointed by the
Governor to represent Cahforma’s independent
colleges and umversities, and

Frank R Martinez, San Lws Obispo, apponted

by the Council for Private Postsecondary and
Vocational Education

The two student representatives are
Stephen Lesher, Meadow Vista
Beverly A Sandeen, Costa Mesa

Functions of the Commission

The Commussion 1s charged by the Legislature and Gov-
ernor to “assure the effective utihization of public postsec-
ondary education resources, thereby ehmnating waste and
unnecessary duplication, and to promote diversity, mnova-
tion, and responstveness to student and societal needs ™

To this end, the Comimussion conducts independent reviews
of matters affecting the 2,600 institutions of postsecondary
education in Califormia, including commumty colleges,
four-year colleges, unuiversities, and professicnal and occu-
pational schools

As an adwisory body to the Legislature and Governor, the
Comnussion does not govemn or adrunister any institutions,
nor does 1t approve, authonze, or accredit any of them
Instead, 1t performs 1ts spectfic duties of planning,
evaluation, and coordination by cooperating with other
State agencies and non-governmental groups that perform
those other governing, admunistrative, and assessment
functions

Operation of the Commission

The Commussion holds regular meetings throughout the
year at which 1t debates and takes action on staff studies
and takes positions on proposed legsslation affecting
education beyond the lugh school im Cahforma By law,
1ts meetings are open to the public Requests to speak at a
meeting may be made by wrniting the Commission 1n
advance or by subnutting a request before the start of the
meeting

The Commussion’s day-to-day work 1s carned out by its
staff 1n Sacramento, under the guidance of i1ts executive
director, Warren Halsey Fox, Ph.D , who 1s appointed by
the Commussion

Further information about the Commussion and its publi-
cations may be obtamned from the Commussion offices at
1303 J Street, Suite 500, Sacramento, Californ:a 98514-
2938, telephone (916) 445-7933
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Appropnriations in the 1993-94 State Budget for Higher Education A Staff Report to the Califorma Post-
secondary Education Commission (September 1993)
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tober 1993)
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(December 1993)
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tion (December 1993)

Legislative and State Budget Prionities of the Commission, 1994 A Report of the Califorma Postsec-
ondary Educanon Commssion (January 1994)

Good Works The Impact of the Human Corps on Caltforma’s Public Universites An Evaluation for
the Legislature of the Effects of Assembly Bill 1820 (Chapter 12435, Statutes of 1987} (Apnl 1994)

A Western Compact A Report on Califormia’s Continued Membership in the Western Interstate com-
mission for Higher Education (WICHE) (Apnl 1994)

Faculty Salares in Califormia’s Public Unmiversities, 1993-94 A Report to the Legislature and the gov-
ernor in Response to Senate Concurrent Resoluion No 51 (1965) (Apnl 1994)

Progress on Regional Academic Planmng A Staff Report to the Commission in Response to the First n
a Series of Joint Reporis on Regional Academic Planning by Califorma’s Public Systems of Higher Edu-
cation (April 1994)

Progress on College and University Assessments of Campus Climate A Staff Report to the Cahforma
Fostsecondary Educanon Commission (Apnl 1994)

Will the “Three Strikes” of I(] ) Escalating Prison Costs, {2) An Inflexible State Budget, and (3) Frozen
State Revenues Strike Down Your Children’s College Chances? A Message to Every Californian from
Warren Halsey Fox, Executive Director, California Posisecondary Educanon Comnussion (April 1994)
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